The present study investigates the effect of push out hypothesis in language acquisition that is based on Swain's push out hypothesis (1985) on promoting Jordanian language learners' reading performance. The sample of the study consists of two classes of English reading comprehension Course, Level one with 60 EFL students, 30 in the control group and 30 in the experimental group. Those students were belonging to the Department of English Language and Literature. The researchers choose the reading texts from reading comprehension course which was published by Macmillan Education LTD, intermediate level (2001). The researchers construct a multiplechoice reading comprehension test to assess the students reading comprehension. The participants in the two groups took a vocabulary test and an achievement reading comprehension test as a pre-test in order to be sure that the participants formed a homogenous sample. The experimental group underwent a treatment based on Swains' push out task, while the control group did not receive any treatment. Then, Proper statistical analyses were used to analyze the results. The scores of control and experimental group were compared at the end of the treatment period. The results reveal that the scores of the experimental group on the post-test were significantly higher than those of the control group. These results prove that teaching on the basis of the Swains' push out hypothesis was successful to develop the students' reading comprehension as well as their performance.
INTRODUCTION
Nowadays, English is considered a universal language. It is the language that all learners try to learn and master. Learners and students who want to learn English must be able to master the four English skills: Reading, speaking, writing and listening. The integration of the four skills is necessary in the learning process. Students should be effective learners through their participation, interaction and doing the push out tasks in the proper way. Reading skill, as one of the four English skills, plays an essential role in the acquisition of English as a foreign language. It is a crucial skill for educators and teachers to ensure that learners acquire adequate vocabulary to be able to read and comprehend any text very well. Reading comprehension depends on many components such as vocabulary, grammar, cohesion and coherence of ideas, pronunciation, spelling ….etc. These components are essential in language acquisition. However, there is a complex dynamic relation between reading comprehension ability and vocabulary size (Hu & Nation, 2000) . ". "without vocabulary nothing can be conveyed" Wilkins (1972) (pp. 111-112) .Vocabulary is a key component to guage teaching because without those sufficient vocabulary, our learners cannot express their own ideas and feelings. The shortage in vocabulary for EL learners will definitely lead to a lack of communication among the speakers, which is a major problem in mastering the language.
Vocabulary acquisition is a vital component in language-learning and language teaching that has to be considered in enhancing reading and writing comprehension, even the knowledge of English grammar. Laufer and Sim (1985) claimed that in order to acquire a foreign language, learners need to have sufficient vocabulary, and subject matter knowledge, and syntactic structure. Nagy, Herman and Anderson (1985) , and Nagy and Herman (1987) indicated that vocabulary is the major facilitator of reading. It helps learners in understanding the text in a proper way. Learners, who have a good storage of vocabulary, are expected to achieve better grades in their studying.
There is no doubt that reading comprehension related directly to the vocabulary knowledge of learner's language. Anderson and Freebody (1981) state that in order to assess how well that reader understands the text, it is important to know the general vocabulary knowledge of the reader. Nagy IJALEL 7(1):73-85 and Herman (1987) state that teachers should show up the students to extensive reading, that lead to vocabulary growth because vocabulary is seen as a vital facilitator of reading performance (Nagy, Herman and Anderson, 1985; and Nagy and Herman 1987) .In his study, Laufer's (1992) finds that students who have less than 3000 word families could not read well regardless of their academic abilities, while students with vocabulary sizes of more than 5000 could read well in their L2.
The National Reading Panel(2000) (NRP) described reading comprehension as "a complex process and it is an intentional thinking during which meaning is constructed through interactions between text and reader. The content of meaning is influenced by the text and by the reader's prior knowledge and experience that are brought to bear on it "(pp. 4-5).
NRP stated that there are three major factors affect reading comprehension. Firstly, vocabulary instruction which has an important role in reading comprehension as a cognitive and interactive process.Secondly, active interactive strategic processes. The active interaction that takes place between learners and their teachers will lead to a better learning and understanding. Thirdly, the preparation of teachers who are the main facilitator in the interactive strategic processes to develop the reading comprehension of their students. It necessary for all teachers to prepare their teaching subjects in a good way as it helps in facilitating the learners' comprehension to the subjects they are learning. It is known that good preparation will definitely lead to a better participation from all learners. Reading comprehension strategies are of great value and concern. Strategies are very important to overcome the comprehension problems and obstacles, help readers comprehend the text, engage them meaningfully with the text, and then they become good readers and recipient. Swain (1985) states that: "To achieve native-speaker competence, the meaning of 'negotiating meaning' needs to be extended beyond that usual sense of simply 'getting one's message across'. Simply getting one's message across can and does occur with grammatically deviant forms and sociolinguistically inappropriate language" (p.248).
Many researchers (Gass, 1997; Pica, 1994) have argued that second language or foreign language learners develop grammatical accuracy in their second language through 'negotiation of meaning' because they maintain that comprehensible input, which was developed by Krashen 1980 (what Krashen calls "I + 1 input", is not enough for L2 acquisition and learning. Despite there is a general agreement among researchers that comprehensible input is a vital component of source language acquisition (SLA), most have confirmed that comprehensible input for L2 instruction is insufficient. Long (1996) states that the best way to help L2 or foreign learners to be native speaker competence is to engage them in negotiation of meaning. When students are engaged in the learning process, it is expected that it will facilitate their learning.
Swain uses many terms related to the comprehensible output, like 'negotiated output', 'pushed output' or just 'output' or output hypothesis, to help students to understand language that contains grammar and vocabulary through the help of contextual clues, and knowledge of the meaning of words. Swain strongly pointed out the role of push out hypothesis as a sufficient factor for language acquisition Swain states that language acquisition needs to incorporate the notion of being 'pushed' toward the delivery of a message that is conveyed coherently, and appropriately. This act of "pushing asks learners to make more of an effort that forces them to process language more deeply and efficientl . Learners are encouraged to reproduce language from a text with many output tasks and activities such as the dictogloss (Swain, 2000) . According to her, it is the best way to test the one's linguistic knowledge by using that knowledge in some productive ways; whether it is teaching a concept to someone or writing program. While in the case of language learning, using the linguistic knowledge by getting a simple idea across, or modifying a previous utterance.
The researchers claim that when learners are pushed to produce language and to deliver the message effectively, they may notice the linguistic forms in the input and thus the successful learning may happen as a result. Learners have to believe that vocabulary is very important in the process of comprehending texts. It is very important to engage students in the output activities which are considered as a useful facilitator to acquire the language and to achieve the language competence. So in order to comprehend any text, learners have to increase their vocabulary growth. Leeser, (2008) indicate that pushed output can induce the learners to process input effectively.
The importance of Push Out Hypothesis which was proposed in 1985 has been examined by many researches. Kowal & Swain (1997) , observe that students who working on three different types of collaborative tasks (dictogloss, cloze, and proof-reading) in a French immersion program. They notice the gap between what students wanted to say and what they were able to say. This happened primarily as students were "pushed" to produce the language. Students should be encouraged to use and push out the language otherwise; they will not be able to master it. In doing such a strategy it is expected to achieve the expected learning outcomes. Shekary (2004) conducts a study to examine the role of negotiation of meaning and noticing in SLA development on cyber space. The results of her study show that noticing became better when it took place in online negotiations. Moreover, she notices that the occasions of noticing were better than those in offline settings. Izumi and Bigelow (2000) , and Izumi et al. (1999) investigate the effects of output on the learners' subsequent noticing of as well as focusing on subsequent input. They discovered that learners achieved obvious development if the learners are put in real life output situations. Izumi (2002) suggests that when learners are encouraged to produce output they will be able to get better results in learning L2 than those learners who are not given that chance to produce enough output. The more they are encouraged to use the language, the more they are going to learn and master it. Students should be put in real situations to encourage them to use the output in an effective and useful way.
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Zhang (2009),and in order to develop the oral fluency in the EFL context, tries to shed the light on the importance and the role of input, interaction and output from both theoretical and empirical points of view. To achieve the purpose of the study, two instruments were used: tests of oral fluenc and face-to-face interviews. The findings of the study reveal that it is possible for non-native to develop their oral fluenc through efficient and effective input, interaction and output in EFL. Moreover, he asks the following question: "Why did the most Chinese English learners fail to speak English fluenly?" He finds that many reasons could stand against speaking English fluently such as the lack of effective input and output, the lack of desire to interact with others. Moreover, he find that the Chinese students did not give a lot of attention for both language forms as well as written tests. The lack of confidence and desire in using and speaking the language may affect negatively towards learning the language.
Abadikhah and Zarrabi (2011) conduct a study to explore the great effect of push out task on learning verbal morphemes by Iranian EFL learners. To achieve the purpose of the study, two groups of learners from young adult classes. All the participants were male students. Their age ranged from 13-15.Two groups were used in the study. The push out group consisting of 20 learners and a control group consisting of 18 learners. The participants in both groups received pretest and posttest. The findings of the study show that there was a significant difference between comprehension and production of target forms by the learners. Moreover, the results revealed that the push out group and after receiving the treatment outperformed the control group, In addition, the study show that participants in the control group didn't; succeed in showing a clear development in their production despite that they received a measurable gains in comprehending the target linguistic form.
Mehdiand Rahimian (2013) investigates the effects of second language (L2) production on L2 learners' interlanguage (IL) modifications.To achieve the purpose of the study, the researchers compare between English L2 learners' output production and IL modification in performing two different task types, one-way and two-way tasks. The results of the study showed that the L2 learner participants were able to modify their output during negotiation of meaning in both one-way and two-way tasks better than what they had before dong the study.
To investigate the role of push out tasks in developing a target after receiving an input, Basterrechea et al (2014) conduct a study to measure that point. The sample of the study consisted of sixteen adolescent learners from an intact Content and Language Integrated Learning (CLIL) classroom. They were asked to carry carried out a multi-stage dictogloss task in a collaborative and individual form. The researchers follow a certain model to achieve the purpose of the study. The participants carried out different tasks such as listen and jot down key words, and text reconstruction. Then the participants were asked to listen to the text once again in order to compare it with their production. The results of the study revealed that pushed tasks gave the learners the opportunity to notice formal aspects of language in a good way.
Mahmoud abadiet al (2015) conduct a study to examine the effect of push out in presenting the vocabulary tasks and its role in enhancing the knowledge of vocabulary by EFL learners. The sample of the study consisted of 103 elementary level. All of the participants were female Iranian EFL learners. The sample of the study was randomly divided into three groups: input-only, input output, and output-input groups. All the participants were asked to take a placement test as well as a vocabulary pretest. To achieve the purposes of the study, the learners in the input group received only input tasks, while the participants in the other two groups received both input as well as output tasks in different sequences. After that, all the participants in the three groups took a vocabulary posttest. The findings of this study revealed that presenting the vocabulary tasks in the sequence of output have a great positive effect for the participants the two push out groups compared with the results of the participants in the group that did not receive any treatment. The positive effect appeared in giving the participants in the push out groups the ability to notice vocabulary knowledge gap and to develop their vocabulary knowledge.
From the above theoretical and empirical arguments, we notice that there are several studies that tried to examine the effect of push out tasks in developing foreign language learning. They indicate that enrolling students in the output activities is considered a useful facilitator to acquire the language and to achieve the native-speakers competence. It is expected that the results as well as the findings of this study can be helpful and beneficial to show that putting learners in real push out tasks will definitely lead to improve and develop their reading performance.
PURPOSE AND QUESTIONS OF THE STUDY
The main purpose of this study was to investigate the effect of push out in language acquisition that is based on Swain's push out hypothesis (1985) on promoting and developing Jordanian language learners' reading performance.
More specifical y, the study tried to answer the following main question: 1-Is there any significant difference between EFL learners' reading comprehension when they are instructed in push out vocabulary instruction compared to the traditional instructions?
STATEMENT OF PROBLEM
Al Regeb (2009) confirms that the Jordanian EFL university as well as school students encounter a lot of difficulties when they are asked to read any text, he states that they can't identify the main idea in a reading text, and identify supporting information. activities due to the lack of vocabulary that they have. This fact is a main factor behind the lack of complete comprehension to the given texts. One may agree that this situation is the same when talking about Jordanian university students.
Another problem is that students as well as teachers do not care about the importance of vocabulary in the process of comprehending texts as reading is a crucial skill in the acquisition of foreign language learning. The amount of comprehension to the text depends mainly on the amount of vocabulary that students know. In addition, a great problem arises when teachers and students do not give a lot of attention to the idea which suggests that exposing students to intensive reading is really a useful and important technique to increase the vocabulary growth among them as it is considered, great facilitator towards a good reading performance.
Moreover, it is believed that few teachers look at the push out hypothesis as a great facilitator to enhance reading comprehension, which also leads to improve the knowledge of English grammar. Furthermore, the researchers have noted that the ability of English language instructors at Jordanian universities is still below the minimum competence of teaching reading adequately as many of them are still using the traditional old techniques in teaching reading activities. As a result, the lack of vocabulary is noted among the majority of students at Jordanians secondary and university students. This fact can be seen from the students' results in the reading tests whether on the national or international level. Swain (1985) states that when learners produce second language, especially when they experience difficulty in communicating their meaning in the L2, they are pushed to modify their output, and as a result the output may increase their comprehension ability.
SIGNIFICANCE AND LIMITATIONS OF THE STUDY
Since there is a great need to explore the importance of vocabulary knowledge in learning English as a foreign language, it is expected that the findings and the results of this study may provide the university instructors with the necessary insights and recommendations that help in increasing their students' vocabulary knowledge, which leads to improve their reading performance. In addition, it may also shed the light on the importance of push out hypothesis on developing Jordanian university students' reading performance. Moreover, the researchers feel that the findings of the current study could be helpful to the teachers through providing them with the importance of applying some of reading comprehension and assessment strategies and the need to change them to suit the purpose of the reading task. Furthermore, this study is a good opportunity to encourage other researchers to do further studies for other educational levels and on other language skills such as listening, speaking or writing in order to share the results and experience with other instructors. Therefore, the findings of the study may hopefully contribute to the teaching and learning process of English language by shedding more light on the strategies and hypothesis that can be implemented inside the classroom, which may increase our students' comprehension abilities.
The generalization of the results of the study is limited by these factors: 1-The study is limited in the number, gender, and context of students.Only 60 EFL-Jordanian students at ANU who were belonging to Faculty of Arts and Educational Sciences, Department of English Language and Literature, participated in this study in the academic year 2016/2017, 30 in the control group and 30 in the experimental group. So the generalizability of the results of this study is applicable to similar samples only. 2-The duration of the study is limited to the second semester of the academic year 2016/2017
METHODOLOGY

Research Design
The present study adopts the experimental design since the main aim is to investigate and examine the effect of push out hypothesis on developing and promoting EFL students' reading comprehension. The assumption in this study was that engaging learners in output activities, would promote their vocabulary development which might enhance the learners' reading comprehension. Accordingly, two research questions were formulated and they were tested and explained in the procedures section. In this study, one experimental group and one control group were selected purposefully. The experimental group received the treatment and strategy based instruction, while the control group did not receive any treatment. Both groups received pre and post test to check the effect of the instruction treatment. In this study, we deal with the independent variable, which is the push out activities task, and the dependent variable is the reading comprehension of both groups -experimental and control groups. This section presents participants of the study, research instruments, statistical analysis, data collection and data analysis procedures.
Participants of the study
The participants of this study were 60 EFL students at ANU who were chosen purposefully to participate in this study. They were belonging to the Faculty of Arts and Educational Sciences, Department of English Language and Literature. The participants consist of two classes of reading comprehension Course which was published by Macmillan Education LTD, intermediate level. Those 60 EFL participants were divided into two groups, 30 in the control group and 30 in the experimental group. Both groups received a pre-test, and then the researchers started implementing the study. The experimental group received explicit task on using push out tasks, while the control group did not receive any treatment and tasks. After the specific time of the study, both groups received a posttest to check the effect of the treatment.
Instruments
1-Vocabulary knowledge test
2-A reading comprehension test which is to be used as a pretest and posttest to both: the experimental and the control
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groups, with some modification related to the ways each group is taught accordingly. A multiple-choice reading comprehension test of 30 questions is constructed to assess the students' reading comprehension.
Validity and reliability of the instruments
To guarantee the validity of the reading test, a jury of TEFL specialists in Jordanian universities were asked to assess the test. To check the reliability of the tests, they were computed on a pilot study of 20 students using the test and retest method. The reliability coefficient was computed using Cronbach's Alpha formula. The value of Cronbach's alpha for pre-test was.82 and the Cronbach's alpha indicated a high reliability (r =.854) for the vocabulary pre-test which indicate satisfactory reliability value.
Procedures of the Study
In order to guarantee the homogeneity of the groups, an achievement reading comprehension test which is to be used as a pre-test to the experimental and the control group was prepared in advance by the researchers. A pre-achievement reading test has 30 multiple -choice questions which are constructed to assess the EFL students' comprehension of the reading text (see appendix A). The researchers chose the reading texts from reading comprehension course, which was published by Macmillan Education LTD, intermediate level (2001). Then they took vocabulary knowledge test in order to be sure that the participants are homogenous sample (see appendix B). This VKT came to choosing 30 words related to the same reading texts. The average score of each group guarantee the homogeneity. In order to report if the participants are completely unfamiliar with the meaning of some words or items, they were asked to answer the pretest items. In the next step, the researchers employed the push out tasks by giving a list of the 16 unknown words with their definitions in both English and Arabic. This list was handed out to the experimental group. Each week and for one hour, the participants worked on 5 or 6words along three weeks. These 16 words were introduced through vocabulary activities task by using PowerPoint program (see appendix c) which gave the learners the opportunity to practice using them in different tasks such as teaching by definition and pictures, teaching by context to find the meaning of new words and matching activities. After the treatment, a multiple-choice reading comprehension test of thirty questions was constructed as a post-test to assess the students` comprehension of the reading text. This post-test was similar to the pretest that is given to both experimental and control groups at the beginning of the experiment with some modification related to the ways each group is taught accordingly.
The experiment, which took place in April of 2017, was summarized as follows: 
Detailed overview of experimental procedures
THE RESULTS AND THEIR DISCUSSION
To achieve the main objective of the study, the researchers selected randomly two classes from Ajloun National University with 30 EFL students each. The main question was to see if there is any significant difference in the EFL students' achievement in the reading test when they are instructedin push out vocabulary instruction. In order to check the homogeneity of the control and experimental group in the reading comprehension level, their scores in the pre-test were analyzed. So in this study, the researchers used the independent samples T-Test to analyze the possible variances in reading comprehension between the two groups. Table 1 presents the means and standard deviations obtained by the experimental group and the control group on vocabulary pre-test.
Pre Test
Table one shows that two groups were homogenous in terms of vocabulary knowledge test at the beginning of treatment and instructional tasks since the results revealed that there are not any significant differences (t=-.127; p>.05) between the mean scores of the students in the two groups. Subsequently, the experimental group received explicit task on using push out tasks, while the control group did not receive any treatment or take part in this phase of experiment. Table 2 presents the means and standard deviations obtained by the experimental group and the control group on reading pre-test.
According to the analysis of the pre-test scores, Table 1 shows that there are not significant differences (t=-0.74; p>.05) between the mean scores of the students in the two groups. This means that the two groups were homogeneous in terms of reading comprehension level before the beginning of the treatment. A list of 16 unknown words with definitions handed out to the experimental group, while the other group did not receive any treatment or take part in this phase of experiment. In order to investigate the effect of push out tasks on the learners' vocabulary knowledge and reading comprehension, both groups were administered reading post-test at the end of the treatment process (see Table 3 ). Table 3 shows that there is an observed difference between the two means of the students' achievement in the post test due to the received explicit tasks on using push out tasks. The results indicated that the mean scores of the experimental group (M=87.72) were significantly different (t=13.41)
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compared to the control group (M= 72.32). Therefore, the pushes out vocabulary activities have contributed to the reading learning comprehension of students in the experimental group.
Discussion of the Results
From Table 1 , one could notice that that there were not significant differences between the students' mean scores in the experimental as well as in control groups in the pre test. This indicates that, the two groups were homogeneous in terms of students' reading comprehension level before the beginning of the experiment. After applying the experiment and after the treatment,one could notice that the experimental group's mean score(87.72) is higher than the mean score obtained by control group(72.32).
It is obviously clear from the table that there were differences between the mean scores of the students in the experimental group and the control group post-test. This indicates that the students in the experimental group performed better than the students in the control group in the reading post-test due to the great effect of using push out tasks and activities that encourage the students in the experimental group to use and produce the language. This leads to a kind of clear improvement for the students in the experimental group as a result to the use of push out hypothesis.
The result of the current paper goes in harmony with studies conducted by Basterrechea et al (2014) who investigate the effect of using the push out tasks for the learners to notice and determine the progress that the learners could achieve after receiving continuous push out tasks. They reveal that push out activities has the advantage to provide EFL learners with a chance to do such tasks easily and effectively. Furthermore, some other studies even found that there are significant role of push out-when presenting some of vocabulary activities to be able to notice the needed lexical items. In addition, it has a great role in helping the learners to improve their vocabulary knowledge of EFL learners (Mahmoudabadi.et al, 2015) .They reveal that presentation of vocabulary tasks in the sequence of push out prior to input enhance noticing vocabulary knowledge gap and develop vocabulary knowledge. It may be different from Shekary's study (2004) as it deals with online negotiation, while the current study concentrates on written and spoken negotiation. It is also different from Zhang's study (2009) as his study concentrates on developing the Chinese students' speaking skill while this study concentrates on developing Jordanian reading skill.
CONCLUSION
The purpose of the current study was to investigate the effect of push out activities in language acquisition that is based on Swain's push out hypothesis (1985) on promoting Jordanian language learners' reading performance. The results of the study revealed that the experimental group's post-test scores were significan ly higher than those of the control group. These results proved that teaching based on Swains' push out hypothesis was successful to develop the students' reading performance.
This paper has shown that students showed progress not only in EFL reading comprehension but also in knowledge of push out tasks. With these tasks and instructions, students were able to develop their awareness in using other reading strategies. Moreover, students' attitudes changed positively toward reading in a foreign language. They gained self-confidence that they could interact with different kinds of readings texts. 
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